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Virtual Exchange (VE) - Project Aims

● to provide students with opportunities for meaningful 

immersion and practice

● to heighten L2 proficiency outcomes

● to explore VE projects developed around a social justice 

theme

● to explore critical language pedagogy as a means to 

promote social transformation and global citizenship.



VE Project Participants

Project participants

● VE Facilitators: Designed, planned, and implemented the project while serving as 

teachers, researchers, instructional designers, exchange coordinators, and presenters.

● Students:

○ Group 1: Second-year EFL university students from Pachuca, Mexico.

○ Group 2: Fourth-year Spanish immersion high school students from Virginia, USA.

● Pairing Criteria: Students were matched based on language proficiency, age, gender 

preference, and shared academic/career interests.



The Mexican Context:

• B.A. in English Language Teaching

• Public university

• Language requirement to 

graduate from the program - C1 

(CEFR)

• Not many opportunities to practice

outside the classroom with native
speakers
• Academic English



VE Schedule & Structure

1. Pre-session activities prepared students in advance.

2. Four one-hour sessions planned; three completed over four weeks.

3. Student-centered interactions with instructor guidance and support on hand.

4. Activities included discussions, interviews, and role-play skits.

5. Each session: 25 minutes in Spanish, 25 minutes in English.

6. Printed session handout included the following components

a. Session script to keep students on task.

b. Activity instructions for structured participation.

c. Exit ticket to check understanding and completion.

d. Reflection question for deeper engagement.



VE Language Partner Interviews

Language Partner Discussion - After exploring transmigration and learning the associated thematic 

vocabulary, students discussed the following questions in their L2 with their native speaking partners:

1. Cultural Perceptions: How is transmigration viewed in your culture?

2. Migration Motivations: Why do people migrate in your country?

3. National Impact: How does migration affect your country?

4. Cultural Integration: How do cultural differences shape immigrant integration?

5. Challenges: What obstacles do immigrants face in Mexico and the USA?

6. Policies & Attitudes: How do immigration policies affect migrants’ lives?

7. Contributions: What positive contributions do immigrants make to society?

8. Community Engagement: How can we promote understanding and acceptance of immigrants?



VE Role Play - Asylum Interview

Students engaged in a simulated asylum interview, assuming the 

roles of:

1. Hispanic migrant applying for asylum in the U.S.

2. U.S. immigration official conducting the credible fear interview.

Activity Structure:

● Students received detailed profiles of both roles.

● The immigration official asked scripted questions and noted responses.

● The migrant responded based on their interpretation of the descriptive 

profile.

● The interview was conducted twice, allowing role reversal.

Learning Outcomes:

● Encouraged empathy and critical awareness of migration challenges.

● Developed linguistic proficiency in real-world, high-stakes 

communication.

● Fostered a deeper understanding of the complexities of transmigration.



New Pedagogies for Deep Learning (NPDL)

Develops critical thinking, creativity, collaboration, 
and communication—key 21st-century competencies 
(Fullan et al., 2023).

Fosters global competency, technology-driven 
education, and innovative partnerships while 
integrating social-emotional learning.

Engages students in high-impact, real-world 
immersion activities to enhance L2 proficiency and 
critical thinking.

Critical Language Pedagogy (CLP)

Creates spaces for students to explore language, 
identity, and power (Makoni & Pennycook, 2006).

Dismantles traditional hierarchies, positioning 
educators and learners as co-constructors of 
knowledge (Freire, 1993).

Promotes equitable language use, global citizenship, 
and social transformation.

Empowers students to navigate linguistic and 
societal challenges with confidence and critical 
awareness.

Enhancing VE



Methodology:

Action Research Approach

● Investigates VE’s impact on communicative language skills, social transformation, and 

personal empowerment.

Data Collection Methods

● Student session notes documenting key interactions.

● Written reflections for deeper insight.

● Exit tickets to assess understanding and engagement.

● Surveys capturing participants’ perceptions at key points.

● Facilitator & instructor observations during sessions.



Findings (1): Impact on language learning

“It gave me insight on how English education is and meet new people.”

“Helped me a little bit with my pronunciation.”

“It helped me to improve my communication and comprehension ability as well as know 
about U.S culture.”

“The process was really helpful since I learned plenty of vocabulary related to
migration.”

“It helped me to improve my speaking, because being in contact with a speaker made 
me aware of his/her pronunciation.”



Findings (2): Impact on perceptions of immigration

“I am know aware of the hard journey of migrants and I totally understand the reasons why these 
people leave their country.”

“Now, I am aware of the perspective she has about immigration. Even when she is from USA, she 
stands for the idea that immigrants' rights need to be respected.”

“We discussed questions related to the topic that made me think about the risks migrants face as well
as the role play allowed me to be more empathetic with migrants.”

“Actually, my perspective didn't change that much since I knew about that topic due to my sociocultural 
background. However, I can say that through the exchange project I figured out the way my partner looked 
at that topic.”

“It didn't change much. We both had the same opinion and we didn't know the government policies of 
each country. It lacked a little more research on both sides.”



Findings (3): Principle benefits of VE

“To learn about other's culture and develop speaking skills.”

“Learning more about other cultures.”

“It is a good and interactive way for us to learn to communicate our ideas better and be able
to know understand other people's ideas.”

“It is a key point for the language level development in students, more specifically it helps 
speaking skills and vocabulary. Additionally to the knowledge acquired about different 
cultures and accents of English.”

“How native speakers interact, how they use the language and how are real conversations
I would say that speaking and listening but only if all the participants are willing to give their 
best.”



Recommendations

● Advance Critical Virtual Exchange (CVE): Expand VE practices to promote equitable and inclusive

student experiences.

● Extend Engagement: Increase the number of exchanges and task duration to enhance learning 

outcomes.

● Strengthen Partnerships: Foster greater commitment from all participating institutions.

● Enhance Preparation: Provide more in-depth pre-exchange learning on key topics.

● Incorporate Dynamic Tasks: Use interactive and engaging activities to sustain student interest.

● Build Stronger Connections: Encourage ongoing collaboration between language partners to boost 

confidence and empathy.
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